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The Road Ahead

• We will focus on five “nitty 
gritty” RTI practices 

» Screening

» Problem-solving using 
diagnostics

• Simple and efficient progress 
monitoring

» Fidelity

» Build Self-Regulation



 Escape/Avoidance

1. Does the kid have an academic skill deficit? 

(Can’t Do)

2. Does the kid have the skills to do the task, but is 

just not doing it? (Won’t Do)

 Ever see escape-motivated problem 

behaviors from students performing in the 

red zone academically? 

Thinking Functionally



Strategy #1: Screening



Understanding Our Students with 

Universal Screening

Finding a baseline

Determining level of risk

Academic Screeners
National Center on Progress Monitoring (academic)

Behavior Screeners
Behavior

• Systematic Screening for Behavioral Disorders 
(SSBD)

• School discipline data



Screening in Math and Early 

Numeracy



Math CBM

 Make Probes Here: 
http://www.interventioncentral.org/

 Administration Procedures
A. M-CBM (Mixed Math Problems) Probe grades 1-3

• 2 Minutes

• Done in groups or individually

B. M-CBM grades 4-6
• 4 minutes

• Done in groups or individually

C. Single-Skill Math Fact Probes (grades 1-6)
• 2 minutes

• Groups or individually

D. Math Fact Probes (grades 1-6)
• 2 minutes

• Groups or individually

http://www.interventioncentral.org/


An example of 

M-CBM Answer 

Key based on 

CD in the 

Answer only 



An example of 

M-CBM Answer 

Key based on 

CD in the 

Answer & 

Critical 

Processes 



 Measures
1. Oral Counting

2. Number Identification

3. Missing Number 

4. Quantity Discrimination

 Probes:
1. http://www.interventioncentral.org/htmdocs/i

nterventions/cbmwarehouse.php

2. http://www.interventioncentral.org/php/num
berfly/numberfly.php

Early Number Sense

http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php
http://www.interventioncentral.org/php/numberfly/numberfly.php
http://www.interventioncentral.org/php/numberfly/numberfly.php




Strategy #2: Problem Solving to 

Understand Students with EBD



 In-depth information about students’ skills and 
instructional needs

 help to pinpoint specific areas that are “at 
grade level”

 Begin with the most foundational skill in need of 
improvement.

Diagnosis: Matching Need to 

Intervention















Placement Tests

 Provides a general picture on where to 

begin instruction.







Strategy #3: Progress 

Monitoring



Mastery and General Outcome Progress 

Monitoring

Ongoing progress monitoring

1. General outcome
A. Measures skills being taught over the entire year

B. Relevant for short- and long-term goals

C. Provides a measure of growth over an extended period of time
I. Standardized administration and scoring

2. Specific skills (mastery measurement)
A. Measures a narrow band of skills being taught

B. Most relevant for short-term goals
I. Typically used with children with more significant learning problems

C. Provides a measure of growth over a short specified period of 
time











Decoding B1: Lessons 16-35

Lesson 

Number

Fluency 

Progress 

(wpm)

Errors Aimline
Change 

Lines

Lesson 16 55 1 60

Lesson 17 56 2

Lesson 18 58 0

Lesson 19 60 2

Lesson 20 59 5 60

Lesson 21 61 7 65

Lesson 22 62 4

Lesson 23 60 2

Lesson 24 63 0

Lesson 25 65 1 65

Lesson 26 67 2 70

Lesson 27 70 4

Lesson 28

Lesson 29

Lesson 30 70

Lesson 31 75

Lesson 32

Lesson 33

Lesson 34

Lesson 35 75

R.O.I. 6.25
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Strategy #4: Fidelity



How Do We Close the 

Achievement Gap?

 High quality supplemental 
instruction gives us the 
highest probability of 
closing the mathematics 
achievement gap. 

 Supplemental instruction 
increases access to core 
instruction programs by 
teaching high priority skills 
and concepts



 281 middle school students
1. Screening criteria (conducted spring prior to 

intervention year)

A. Median DIBELS ORF score fell in the “at-risk” 
category participated: 5th (<103), 6th (<104), 7th 
(<125), and 8th (<125). 

B. Corrective Reading Decoding Placement Test 
I. Ensure that the Corrective Reading Decoding strand was 

appropriate for addressing their word reading skill problems

II. Establish homogenous groups and place students in the 
appropriate level (B1, B2, or C)

Reference: Benner, G. J., Nelson, J. R., Stage, S. A., & Ralston, N. C. (2008). 
Fidelity of Implementation: Influence on the Effects of a Reading 
Intervention for Middle School Students Experiencing Reading Difficulties. 
Manuscript in Progress.

How Much Does Fidelity to Explicit 

Instruction Matter?



PROJECT BERS READING PROGRAM FIDELITY CHECKLIST 
 

Each of the following five points are emphasized in the reading programs used in Project BERS.  
Under each point is a more detailed explanation of what will be evaluated.  Each blank will be 
used as a general guideline for program implementation during each lesson.  The boxes to the 
right of each of the five points will be used to rate performance from 0-5 (0 = does not cover point 
at all during the lesson to 5 = covers point well during the lesson). 

 
1. Teacher follows format outlined by reading program. 

 Teacher follows the script and deviates when appropriate.  ______  

 Teacher uses individual and whole class (overt) responses at appropriate 
times during the lesson.  _____ 

 Teacher uses pause/punch to emphasize new or important words, 
phrases, concepts, and/or directions.  ______ 

 Teacher uses proper amount of think time (5-6 s) before requiring 
students to respond. ______ 

 
2. Teacher often uses specific praise statements and provides immediate 

feedback. 

 Example:  “Good job reading the directions as instructed, Sally.” 
 

3. Teacher monitors student responses frequently during the lesson. 

 Teacher walks around and monitors individual student answers while 
performing the lesson.  ______ 

 
4. Teacher re-teaches either part or all of a lesson(s) when needed and 

provides alternative or additional explanation(s) when needed. 

 Teacher uses modeling and guided practice to promote student 
understanding. ______ 

 Teacher re-teaches when students are not responding accurately or are 
having trouble understanding a skill/concept.  _______ 

 
5. Teacher uses proper error correction procedures established by reading 

program. 

 Teacher models correct response and has students repeat task when 
error correcting.  ______ 



School 3 (14 Teachers)
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An Example of the Importance of 

Implementation

Follows the lesson format 3.34**

Uses specific praise statements and 

feedback

1.11

Monitors student responses 2.42**

Re-teaches when needed 2.48**

Uses established error correction 

procedures

2.69**

Overall
12.80**

Implementation Area Standard Score 

Effect



 What Works Clearinghouse

 Promising Practices that Work

 Best Evidence Encyclopedia

Where do I find Effective Standard 

Protocol Interventions?

http://ies.ed.gov/ncee/wwc/
http://www.promisingpractices.net/programs_outcome.asp
http://www.bestevidence.org/


Strategy #5: Build Self-regulation

 Think Time and Administrative 

Interventions



Teacher Students

15 pts. 30 pts.



Book & Contact Info

Nelson, J. R., Benner, G. J., & Mooney, P. (2008). 

Instructional practices for students with 

behavioral disorders: Strategies for reading, 

writing, and math. New York: Gilford Press. 

Contact Me At: 

gbenner@uw.edu

(253) 777-9851 (cell)

(253) 692-4621 (office)

mailto:gbenner@uw.edu

