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Thinking Functionally

Escape/Avoidance

Does the kid have an academic skill deficit?
(Can’t Do)

Does the kid have the skills to do the task, but is
just not doing it? (Won’t Do)

Ever see escape-motivated problem
behaviors from students performing in the
red zone academically?



Strategy #1: Screening



Understanding Our Students with
Universal Screening

Finding a baseline

Determining level of risk

Academic Screeners
National Center on Progress Monitoring (academic)

Behavior Screeners

Behavior

Systematic Screening for Behavioral Disorders
(SSBD)

School discipline data



Screening in Math and Early
Numeracy



Math CBM

Make Probes Here:
http://www.interventioncentral.org/

Administration Procedures

A. M-CBM (Mixed Math Problems) Probe grades 1-3
e 2 Minutes
e Done in groups or individually
B. M-CBM grades 4-6
e 4 minutes
e Done in groups or individually
C. Single-Skill Math Fact Probes (grades 1-6)
e 2 minutes
e Groups or individually
D. Math Fact Probes (grades 1-6)
e 2 minutes
e Groups or individually


http://www.interventioncentral.org/
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Key based on
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An example of
M-CBM Answer
Key based on
CD in the
Answer &
Critical
Processes
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1.
2.
3.
4.

Early Number Sense

Measures
Oral Counting
Number Identification
Missing Number
Quantity Discrimination

Probes:

http://www.interventioncentral.org/htmdocs/i
nterventions/cbmwarehouse.php

http://www.interventioncentral.org/php/num
berfly/numberfly.php



http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php
http://www.interventioncentral.org/php/numberfly/numberfly.php
http://www.interventioncentral.org/php/numberfly/numberfly.php
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Strategy #2: Problem Solving to
Understand Students with EBD



Diagnosis: Matching Need to
Intervention

In-depth information about students’ skills and
instructional needs

help to pinpoint specific areas that are “at
grade level”

Begin with the most foundational skill in need of
improvement.



DIAGNOSTIC MEASURES
Appropriate for Primary & Secondary Grades
Revised 02-20-2007

NOTE: The following list of assessment instruments was generated through a review conducted by the Just Read, Florida! Office in consultation with the Florida Center for Reading

Research (FCRR).* This chart is not a statement of endorsement. Rather, it serves as a resource to inform users of the arowing pool of diagnostics appropriate for grades K-12 that
meet psychometric standards. Each of the instruments listed below meet criteria for reliability and validity. This listing will be updated periodically to reflect new information about the
technical qualities of these and other diagnostic measures of reading.

. . Appropriate : Available in : . .
Diagnostie G,::,e ﬂange Test Design CDor Administration Major Components
Online
Primary 412 | Criterion Norm Individual | Group | Time PA Phonics Fluency Vocab, Comp.
Referenced
(CTOPP) K-3 | Al X A an | X
Comprehensive Test of Phonological Processing
(DAR) K3 | Al X X X X X X X
Diagnostic Assessment of Reading, 2 ed.
(ERDA) K-3 X X BLX X X X X
Early Reading Diagnostic Assessment
(EVT) K-3 All X X |:;:1. Oral
Expressive Vocabulary Test
Fox in a Box K-2 X E-reporting X ;l: X A A X Listening
1T,
(GMRT) PreK-3 | All X X L e Reading X
Gates-MacGinitie Reading Test, 1 e, min.
(GORT-4) 13 | All X X . X X
Gray Oral Reading Test-4 o
Reading:

(GRADE) Group Reading Assessment & PreK-3 | All X Scoring & X X 4: 1'”;”' '11‘\“:\ Level K |L\| Levels 1-
Diagnostic Evaluation Reporting o ) ' A




Appropriate Available in

Diagnostic Grade Range CDor Administration Major Components
Online
Primary | 4-12 (| Criterion Norm [ndividual | Group | Time PA Phonics | Fluency Vocab. Comp.
Referenced

(PPVT-IIT) Prek-3 | All X X 2 Ol
Peabody Picture Vocabulary Test - [11 o
{k& DRT ] 11 All X X I':]IIZ-I[]'I X Reading X
Stanford Diagnostic Reading Test, 4" ed. o

Palm o
(TPRI) K-2 X Recording | X X X eniog | X
Texas Primary Reading Inventory & Scoring o
(WDRB) K-3 | All X X Pl X Reading X
Woodcock Diagnostic Reading Battery o
(WRMT) K3 | All X X iy X Reading | x
Woodcock Reading Mastery Test o

The review of assessment instruments included examination of the following resources:
¢ 2002 Analysis of Reading Assessment [nstruments for K-3 (National Assessment Committee)
o 2002 Commissioner’s (Texas) List of Reading Instruments: Recommendation for Approval
¢ 2002 Florida Department of Education’s list of approved diagnostic measures



STAR
Math-

Diagnostic Report

Printed Monday, December 13, 2010 3:55:34 PM

School: Oakwood Elementary School

Stone, Lisa

ID: LSTONE
Grade: 4

Class: Math 4A

Teacher: Mrs. M. Adams

Provides information about
Lisa’s math skills based on her
STAR Math test results.

Test Date: December 9, 2010 10:28 AM

This report presents diagnostic information about the student's general skills in mathematics, based on the student's
performance on a STAR Math test.

Score Summary

PR Average Auerage Avermge Accelerated Math™
SS GE PR | Range | | | NCE Library
646 45 ar 38-75 + 237 Grade 4 or Grade 5

This student's Grade Equivalent (GE) score is 4.5. Her test performance is therefore comparable to that of an average fourth
grader after the fifth month of the school year. Lisa achieved a national Percentile Rank (PR) of 57. This score is in the
average range and means that Lisa scored higher than 57% of students nationally in the same grade. The PR Range
indicates that, if this student had taken the STAR Math test numerous times, most of her scores would likely have fallen
between 38 and 75. It reflects the amount of statistical vanability in a student's PR score.

These scores suggest that Lisa can complete basic math tasks with whole numbers. She knows numbers through the
millions place. Lisa can add, subtract, multiply, and divide whole numbers. Lisa should continue working with fractions and
begin learning decimals. She should continue reviewing math operations with whole numbers. Lisa should work with a variety
of fractions, such as halves, thirds, fifths, and eighths. Then, she should leam to add and subtract fractions that have like
denominators.




At this stage, Lisa needs to:
Work with a variety of fractions, using physical models to enhance understanding

Understand the relationship between fractions and decimals
Learn to add and subtract fractions with like denominators
Learn to use fractions with like denominators in word problems

These are the next concepts
Lisa should learn.

Learn to add and subfract numbers with the same number of decimal places —

The bar charts below reflect Lisa's level of proficiency within the Numeration and Computation objectives in STAR Math. The
solid black line is pointing to the math skills Lisa is currently developing.

Numeration Objectives

Ones Tens Hundreds Thousands Hundred Fractions & Advanced Advanced
Thousands Decimals Concepts | Concepts I
Computational Objectives
. Addition & - L
Addition & . Addition & L Advanced Multiplication
Subfraction Sub]ractmn Subtraction M“'“F’“F‘?tmn Computation | Fractions & Fractions & Per:_:ents, & Division of
. Basic Facts . & Division . ) . Ratios & .
Basic Facts o 18. No with Basic Facts with Whole Decimals | Decimals Il Proportions Mixed
to 10 R Egmﬁping Regrouping Mumbers P Mumbers

If you are using the Accelerated Math management software system with Lisa, assign the Grade 4 library. If she is not
challenged by the difficult objectives in the Grade 4 library, move her to the Grade 5 library.

These recommendations rely on analysis of the student's performance on one STAR Math test. Please combine this
information with your own knowledge of the student, and use your professional judgment when designing an instructional

program.

Lisa’s Accelerated Math library recommendation.
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Placement Tests

=  Provides a general picture on where to
begin instruction.



Decoding Placement Test

Name

PARTI Errors

PART Il Errors

PART Il Errors

w
(]
=
Q
=3

PART IV Errors

Class Date

Tester

Placement

PART |

PART Il

Kit made a boat. She made the boat
of tin. The nose of the boat was very
thin. Kit said, “I think that this boat is
ready for me to take on the lake.” So
Kit went to the lake with her boat.

Her boat was a lot of fun. It went
fast. But when she went to dock it at
the boat ramp, she did not slow it
down. And the thin nose of the boat
cut a hole in the boat ramp.

The man who sold gas at the boat
ramp got mad. He said, “That boat cuts
like a blade. Do not take the boat on
this lake any more.”

Can she see if it is dim?

And it can fit in a hand.

Now the hat is on her pet pig.

[ sent her a clock last week.

How will we get dinner on this ship?

The swimming class went well.

When they met, he felt happy.

Then she told me how happy she was.

The tracks led to a shack next to the
hill.

They said, “We will plant the last of
the seeds.”

What will you get when you go to the
store?

You left lots of things on her desk.




Decoding Placement Schedule

ERRORS TIME PLACEMENT OR NEXT TEST

PARTI

22 or more — Administer PART II Test

12 to 21 more than 2:00 Level A, Lesson 1

12 to 21 2:00 or less Administer PART II Test

Otoll more than 2:00 Level B1, Lesson 1

0toll 2:00 or less Administer PART III Test

PARTII

41 or more — No Corrective Reading placement;
use a beginning reading program

8 to 40 — Level A, Lesson 1

Oto7 — Level B1, Lesson 1

PART Il

16 or more — Level B1, Lesson 1

6 to 15 more than 2:30 Level B1, Lesson 1

6 to 15 2:30 or less Level B2, Lesson 1

Oto5 more than 2:30 Level B2, Lesson 1

Oto5 2:30 or less Administer PART IV Test

PART IV

9 or more — Level B2, Lesson 1

4t08 more than 1:30 Level B2, Lesson 1

4t08 1:30 or less Level C, Lesson 1

Oto3 more than 1:20 Level C, Lesson 1

Oto3 1:20 or less Doesn't need Corrective Reading

Decoding program




Strategy #3: Progress
Monitoring



Mastery and General Outcome Progress
Monitoring

Ongoing progress monitoring

1. General outcome
A. Measures skills being taught over the entire year
B. Relevant for short- and long-term goals

c. Provides a measure of growth over an extended period of time
I.  Standardized administration and scoring

2. Specific skills (mastery measurement)
A. Measures a narrow band of skills being taught

B. Most relevant for short-term goals
I.  Typically used with children with more significant learning problems

c. Provides a measure of growth over a short specified period of
time



S  Thas .
Group By: Class Podaibs ot wit b dlym:ﬂn;";:ﬂlh:tlhﬂmhl;fm
struggling with new pavce and are mastering an averags of four
Class: Math 4A /mpu:;n.juﬁx objectives per wesk_
Teacher: Adams, Marcie
N Average Percant Cormect / Objectives Mastersd
;" Average Awerag
Shudent w Fraciice  Ewercize Hfrquu:‘r Test ;E Flevimw ﬁ' Feriiesk H{.'q;iu - Test I-;ul.-l. muﬂl
&nderson, Marcus a2 ) o3 B ) 05 40 4.0 27 = 32 4.3
Bel, Timathy &l 7 B35 B2 B4 B3 29 24 15 8 23 4.4
Hollg, Brandon l,PTR G4 4 £ E7 4 72 T 734 i 2.4 12 10 22 4.0
Chang, Michelie a5 87 i &7 B8 &a 33 3.3 1% T 26 4.3
Gonzakes, Mara a i 51 i L] 51 34 3.8 23 T 30 44
Halden, Susan lI,PTR 704 &7 Ta4 75 75 T4 i 2.8 11 11 2 41
CrNel, Sarah = 05 05 05 05 o7 44 4.4 3 4 15 4.4
Richmond, Angela a3 B Bi5 B4 i B4 3] 30 15 g 24 4.4
Fiodrigues, Carlos ad B1 B7 i BS B3 34 34 17 10 a7 4.6
Stone, Lisa fa =] B7 B3 BS B7 &d 35 3.5 1B 10 28 4.5
Tyler, Lawrence a1 TG 85 i) i i 31 31 19 & 23 4.3
White, Jacob a6 i &a i i ki 3.0 16 ] 24 435
ANErage 33 B3 B& 85 B-d B& 33 3.3 1% ] ar 44
[

Diagnostic Code Summary Reveals whether students are Clags Summary
Humberof % of  Diagnostic mm?ﬂ Objectives Maaterad Total
Students  Students Cods  Descripfion Regular Tesis 223

4 17 | Teacher Intervention neegead (s2e Status of e Class Repart) Diagnostic Tasls 95

2 17 P Praciice pementage lower than 75% All Tests s

2 17 T Regular Test percentage lower than 85% Students

2 17 R Review percentage lower than 0% Taotal 12

o a M Less than 1/2 of the medlan objectives masiered (1/2 the medlan = 13) Humber who did not take any Regular Tests ]
Students At F:tslr[zl:-j 12 {17%)

\ Students At Risk are those with at least
one diagnostic code. Goal is o have 10%
ar fewer students Al Risk.

i Trouble valles

= Engaged Time per Day: An esiimate based on number of obiecives mastered and an anbicpated 40 minutes per day of mMam pracice.



Accelerated Status of the Class Report Acts a4 & lesson plan for the
Mlath- Printed Monday, March 15, 2010 3:50:44 PM day, detuling the current
progress of each student.
School: Oakwood Elementary School
e
' to stndents whio nesd attention,
Assignment Status
Last Asslgnment Complated Ouistanding Asslgnmants
Y Objectivas
student Actlon Nesded Ready to Teat Type Date Practice Exercise Tast
Angerson, Marcus 2 Practics 031210 03n21o
Bel, Timathy 1 Ragular Test 031510 031510
Bollg, Brandon I Intervene (2 1 Practice 03210 03MSH0 031210
Chang, Micheli o Practics 031210 03n21o
Gonzakes, Mara 3 Practice 031510 g3Ms1D
Halden, Susan I Intervens (2] 1 Regular Test 03210 031510
O'Nell, Sarah ASSigN Objs o Practics 031510 L31s510°
Richmand, Angala o Practics 031510 g3Ms10
Rodrigues, Caros 4 Practice 031510 g3MS1D
Stone, Lisa o Sractics 031210 g3n21o
Tyler, Lawrsnce Print Assignment 3 Practics 031210
White, Jacob o Practice 031510 031510 | AM provides the data
_ Provide targeted instruction 1o help students :m":ﬁ
| Intervention Needed«—" | having problems with specific objectives. eurrieahumm
azslgnment Lirary Crwarall
Studant Typa Objactives Objactive Coda Resulis
Bolllg, Erandon Practice 30. Multiply money expressions by whole numbers EMG4-0A0 11718 [51%)
Practics 91. WP: Figure change EMG4 091 12 7 18 {67%)
Halden, Susan Regular Test 96. Measure customary length EMG4 036 &/ 10 (50%)
Regular Test 97. Convert customary units of length EMG4 097 5/ 10 (50%)




E Aﬁ;:cl]lemed Practice TOPS Report The AM TOPS Report prints after each

assignment is scored, giving immediate

fﬂ'r Brﬂndﬂn BO"'Q feedback to students.

Printed Friday, March 12, 2010 10:45:20 AM

School: Oakwood Elementary School

Teacher: Mrs. M. Adams

Class: Math 4A Grade: 4
Problems Brandon had difficulty with.
. 0 Brandon will make corrections and share
Number Correct: 16 / 20 (80%) o W e cormections anc =X
Incorrect Responses (4) EEER i R e
Objective Problem Your Answer Correct Answer
90. Multiply money expressions by whole numbers 7 A D
90. Multiply money expressions by whole numbers 12 D A
91. WRP: Figure change 15 B C
91. WP: Figure change 18 A B
Objectives on this Practice (5)
Objective Results Overall
89. Count money and figure change 6/6 100% 9/12  75%
90.  Multiply money expressions by whole numbers 4/6 67% 9/18 50%
91.  WRP: Figure change 416  67% 9/18 50%
39.  Multiply by powers of ten (2-3 digits) 1/1  100% 414  100%
40.° Estimate products, round (1-4 digits) 1/1 100% 4/4  100%




Qverall Progress

FWE'THQE' Percent Correct Db]EEtWE Summar'g,f
Marking Period School Year )
(79% Complete) (70% Complete) Ready fo Test: 1
Practice % E4 75 (oal for Marking Period: 32
Test % 67 83 Total Mastered th!s Marh!ng Period: 22 (69% of Goal)
N Total Mastered this Year: 89
Review %! Tiw,
~
The goal for the Average % Correct The goal for the Average % Correct on
on Review of learned concepts Practice is 75% correct. Brandonisnot |
Teacher | i 8o% correct. Brandon’s score Parent | meeting this goal; he may be having
' trouble with new concepts.
Comments: suggests he may be having trouble ep
refaining concepts,




Decoding B1: Lessons 16-35

Lesson RIS Change
Progress | Errors [Aimline| ~ . g Saving the File Entering Data Set Up Graph Printing
Number Lines
(wpm)
Lesson 16 55 1 | O Fluency Progress (wpm)
| .
Lesson 170 2 ! Words per Minute — Aimiine
Lesson 18| 58 0 ! Student Name
1 —— Fluency Progress
Lesson 19 60 2 1 Trendline
]
Lesson 20 59 5 1
Lesson 21 61 7 ° :
S 1 -
Lesson 22 62 4 c d
Lesson 23 60 2 % 1
) i
Lesson 24 63 0 by 1
[&]
Lesson 25| 65 1 2 :
Lesson 26| 67 2 8 :
Lesson 27 70 4 g 1
]
Lesson 28 % 1
i) |
Lesson 29 o o
g 2
Lesson 30 £
o
Lesson 31 =
s
Lesson 32
N QO 0(9/ (\(b% Q(bb‘ (‘lgo
Lesson 33 QO QO 660 690 6?0 {960
[ [ [
Lesson 34 A\ A\
Lesson 35
Number of Errors
Student Name
|R.O.L.| 625 | .
°
6
2 5
S 2
o 3
2,
l,
0,
© A > &) "y % ¥ ™ < © > I S S A S ,,go
& o“\/ & o\/ & 0(\"1, 0(\"1, & o°q, o°q, & & o(\q/ o(\q/ S & &S S S
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Figure 27: Renaissance Home Connect
Accelerated Math Screen
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Strategy #4: Fidelity



How Do We Close the
Achievement Gap?

High quality supplemental
instruction gives us the
highest probability of
closing the mathematics
achievement gap.

Supplemental instruction
increases access to core
instruction programs by
teaching high priority skills
and concepts




How Much Does Fidelity to Explicit
Instruction Matter?

0 281 middle school students

1. Screening criteria (conducted spring prior to
intervention year)

A. Median DIBELS ORF score fell in the “at-risk”
category participated: 5th (<103), 6th (<104), 7th
(<125), and 8th (<125).

B. Corrective Reading Decoding Placement Test

|.  Ensure that the Corrective Reading Decoding strand was
appropriate for addressing their word reading skill problems

ll. Establish homogenous groups and place students in the
appropriate level (B1, B2, or C)

Reference: Benner, G. J., Nelson, J. R., Stage, S. A., & Ralston, N. C. (2008).
Fidelity of Implementation: Influence on the Effects of a Reading
Intervention for Middle School Students Experiencing Reading Difficulties.
Manuscript in Progress.



PROJECT BERS READING PROGRAM FIDELITY CHECKLIST

Each of the following five points are emphasized in the reading programs used in Project BERS.
Under each point is a more detailed explanation of what will be evaluated. Each blank will be
used as a general guideline for program implementation during each lesson. The boxes to the
right of each of the five points will be used to rate performance from 0-5 (O = does not cover point
at all during the lesson to 5 = covers point well during the lesson).

1. Teacher follows format outlined by reading program.

e Teacher follows the script and deviates when appropriate.

e Teacher uses individual and whole class (overt) responses at appropriate
times during the lesson.

e Teacher uses pause/punch to emphasize new or important words,
phrases, concepts, and/or directions.

e Teacher uses proper amount of think time (5-6 s) before requiring
students to respond.

2. Teacher often uses specific praise statements and provides immediate

feedback.
e Example: “Good job reading the directions as instructed, Sally.”

3. Teacher monitors student responses frequently during the lesson.

e Teacher walks around and monitors individual student answers while
performing the lesson.

4. Teacher re-teaches either part or all of alesson(s) when needed and

provides alternative or additional explanation(s) when needed.
e Teacher uses modeling and guided practice to promote student
understanding.
e Teacher re-teaches when students are not responding accurately or are
having trouble understanding a skill/concept.

5. Teacher uses proper error correction procedures established by reading
program.
e Teacher models correct response and has students repeat task when
error correcting.



100%

School 3 (14 Teachers)
Fidelity and Gain

o

90%

80%

70%

60%

50%

40%

30%

20%

Fidelity Percentage

10%

0%

2 3 4 5
Broad Reading Gain




An Example of the Importance of
Implementation

Implementation Area Standard Score
Effect

Follows the lesson format 3.34™
Uses specific praise statements and 1.11
feedback
Monitors student responses 2.42*
Re-teaches when needed 2.48**
Uses established error correction 2.69*
procedures

12.80**

Overall



Where do | find Effective Standard
Protocol Interventions?

= What Works Clearinghouse

=  Promising Practices that Work

= Best Evidence Encyclopedia



http://ies.ed.gov/ncee/wwc/
http://www.promisingpractices.net/programs_outcome.asp
http://www.bestevidence.org/

Strategy #5: Build Self-regulation

Think Time and Administrative
Interventions



Teacher Students

TN T NN TN TN




Book & Contact Info

Nelson, J. R., Benner, G. J., & Mooney, P. (2008).
Instructional practices for students with
behavioral disorders: Strategies for reading,
writing, and math. New York: Gilford Press.

Contact Me At:
gbenner@uw.edu
(253) 777-9851 (cell)
(253) 692-4621 (office)
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